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There were two main objectives to the study.  First, the study researched 
previous studies of the concept of foreign language at the elementary levels and 
the benefits of said concept.  The study identified the pros and cons of the 
instruction of a secondary language.  Second, the results were taken to the school 
board, district administrator, and other professional educators.  This study was  
 
                         iii 
conducted through a comprehensive review and critical analysis of research and 
literature focused upon the objectives of the study.    
The teaching of foreign language at the elementary levels has come to the 
forefront in the past 10-15 years.  There are many school districts in the United 
States that offer a secondary language to their elementary students.  There are 
school districts that offer a teacher of a foreign language for every grade level.  
Research has shown that children that learn a secondary language test higher in 
English and Reading, and have an overall better grasp on their first language.  
The best time to learn a secondary language is at the same time the primary 
language is attained.  There are many correlations that can be made between all 
languages.  Certain grammar structures and concepts that are taught in all 
languages may be used in the dual instruction of language.  While the language is 
being taught, the teacher will also have the opportunity to share the culture of the 
language.  With the diverse population of the United States, the necessity to offer 
diversity training to the students is to the school systems’ advantage.  The 
elementary students are still learning and molding their social character while the 
language and culture instruction would take place.  The students would enter the 
upper levels of education with a broader perspective of life itself. 
The researcher recommended the Medford Area School District survey the 
parents of the elementary school students for attitudes toward implementation of 
foreign language at the elementary level.  Other recommendations were: to  
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investigate other area and state elementary language programs, to search 
for state grants, and use professionals within the district as a resource.   
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CHAPTER 1 
Introduction 
 The view of the world and its many cultures has changed dramatically in 
light of recent events.  Now, more than ever, United States citizens are aware of the 
role they play in the international community.  The role of foreign language capability 
for the maintenance of relationships is very important to the understanding of cultures 
and customs. 
 The learning of foreign language at the elementary level will be an asset to 
the students in many ways.  There is an early attainment of greater academic 
achievement in content areas such as reading, social studies, and mathematics.  Other 
assets may include, but are not limited to clearer development of English language 
(structure, vocabulary, and syntax), higher SAT scores in verbal areas, attainment of a 
deeper understanding and awareness of other cultures along with a positive attitude 
towards others, improvement in geographical studies, enhancing the thinking process 
(problem-solving, conceptualizing, and reasoning), and self-satisfaction of learning 
another language (Curtain 1994).  Learning a foreign language gives young people so 
many advantages later in their schooling. 
The elementary level of schooling is when students are the most receptive to new 
ideas and concepts.  Many are anxious to participate in new areas of learning.  There  
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are different aspects of content areas that are attempted to stimulate the minds of the 
elementary students.  If there are younger students struggling in a certain content  
area, maybe foreign language is an area that the student will enjoy success.  The more 
opportunities the students have, the more they will have the chance to find their area 
of success. 
The study of foreign language at the elementary level will take the United States 
toward the other nations that offer languages early in schooling.  People in the United 
States are often very arrogant about the culture and lifestyles they enjoy in this 
country.  There is often little time and respect given to other languages spoken in the 
world.  The nation needs to become more in tune with other cultures so we do not 
become a constant target of others.  Because of the English only model that many 
follow, the respect that has been gained as a world leader may be lost.  Many 
Americans do not open their minds to the thought of becoming global citizens.   
As Americans travel abroad, the idea that the American tourist should learn the 
native language is changing.  In the past, Americans have been expected to learn the 
language and culture of the country of destination.  Many Americans have become 
very complacent and are not willing to do the extra to become familiar with the 
language or culture of other countries they are visiting.   Just as Americans have 
stereotypes of others, many countries have even worse stereotypes of the United 
States and its citizens.  
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There are three types of programs for foreign language that currently exist in 
school systems: Immersion, Foreign Language in the Elementary School, and Foreign 
Language Experience or Exploratory.  On a continuum, these programs vary in levels 
of language proficiency to be reached, amount of cultural knowledge to be gained, 
and time required to reach the programs’ goals. 
Immersion is the most intense secondary language program that there is in the 
educational world.  The teacher is bilingual and many times is often a native speaker 
of the target language.  The teacher teaches all (total immersion) or half (partial 
immersion) of the students’ core content areas in the target language.  The goal of the 
immersion program is for the student to become proficient in the foreign language, to 
master subject content taught in the foreign language, and to acquire an understanding 
of and appreciation for other cultures. 
The Foreign Language in the Elementary School program differs from the 
immersion programs in that it is less intense.  Unlike the immersion program, there is 
usually a specific teacher that comes into the classroom for the language instruction.  
The teacher usually teaches every other day or a minimum of 75 minutes a week 
(Curtain & Pesola, 1993).  With this program, students continue the study of the target 
language throughout the elementary years.  The goal of this program is very similar to 
the immersion program in that there is a desire for the students to acquire proficiency.  
Where the immersion program wants mastery proficiency, this program would like 
the students to acquire some proficiency. 
                                                                        4 
The Foreign Language Experience or Exploratory program is the least intensive.  
As with the Foreign Language in the Elementary School program, the teacher comes 
into the classroom for instruction or they may have their own classroom.  The                     
teacher gives the students the opportunity to sample two or three different languages 
and cultures.  This program may last for only a week, a year, or the duration of the 
elementary school years.  Because of the low intensity of the program, there is little 
proficiency by the end of the program.  The goal of this program is for the students to 
develop an interest in foreign languages and cultures while learning some basic 
phrases and customs. 
Statement of the Problem 
There is a need for the instruction of foreign language at the elementary level to 
increase cultural awareness, language proficiency, self-esteem and self-awareness, 
and intelligence level. 
Purpose of the Study 
The purpose of this study is to determine the value and effectiveness of the 
instruction of foreign language at the elementary level. 
Research Objectives 
The research objectives of this study will be to address the following.  They  are: 
1) To focus upon previous studies on issues regarding the teaching of foreign 
language at the elementary school level.  The study will identify the pros and cons 
of the instruction at the elementary school level. 
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2)  The results of the study will be disseminated to the researcher’s school board, 
district administrator, and other district and out of district professional educators. 
Definition of Terms 
For clarity of understanding of this research project, the following definitions 
will be used. 
FLES-Foreign Language in the Elementary School 
FLEX-Foreign Language Experience or Exploratory 
Target language-the second language taught in the classroom 
Assumptions 
Based on the researchers knowledge, one may assume that there will be a benefit 
to the instruction of foreign language at the elementary level. 
Limitations 
 A limitation of the research may be that not enough literature exists on the subject 
of incorporating foreign language into the curriculum at the elementary school level. 
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CHAPTER 2 
            
                      Review of Literature 
 
This chapter will focus on the following areas of research regarding the teaching 
of foreign language at the elementary school level: general information regarding the 
topic, benefits, brain development, future financial/business advantages, learning of 
culture and discussion of being a global citizen, governmental views, different 
elementary programs, and some challenges of a foreign language program at the 
elementary level. 
In the past, the instruction of foreign language has been restricted to secondary 
and university levels.  In 1979, the report from the President’s Commission on 
Foreign Languages and International Studies wanted an increased emphasis on the 
acquisition of languages to facilitate American citizens into a global society.  There 
have been several organizations, including the National Commission on Excellence in 
Education, that have recommended the study of foreign language at the elementary 
school level.  These groups want the students to continue their study through middle 
school and the high school levels (Met and Galloway, 1996).   
Most school systems find it convenient to start their foreign language programs 
at the secondary level.  While the adolescent student may have a better capacity to 
learn new material, the native language vocabulary has expanded so much that the 
student cannot hope to say all words in the second language that are already known in 
the native language.  The adolescent has overlearned the native language and it may  
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be difficult to get accustomed to saying the same things in a different way.  In the 
native language, the student knows what to expect and there are no surprises.  The 
student may soon become frustrated with the lack of vocabulary in the second 
language and stop the acquisition of the language.   
The effectiveness of the instruction of foreign language at the elementary school 
level is not often disputed but supported.   Still, there may be some school boards that 
choose not to offer foreign language at the elementary school level.  There are many 
factors that may deter a school board from choosing to implement an immersion, 
FLES or FLEX program into the district curriculum.  Factors such as budget 
constraint, lack of qualified teachers, or lack of time in a school day are some of the 
factors that may allow school board members to believe that foreign language at the 
elementary level is an unaffordable luxury. 
In the elementary classroom, teachers are faced with many difficult tasks and are 
required to teach a wide range of subject material as well as deal with social problems 
of the students.  Because of the already crowded day, many school boards, principals, 
and teachers may be reluctant to add a foreign language program to the curriculum.  
With the addition of a foreign language, the time taken away from other subjects is 
thought to have an effect on the basic skills of the students in these other areas. 
                      8 
BENEFITS 
While acquiring the lifelong ability to communicate with more people, 
elementary school children may obtain other benefits such as improved overall school 
performance and problem-solving skills (Marcos, 1998).  Marcos (1998) also states, 
“The benefits to society are many.  Americans fluent in other languages enhance 
our economic competitiveness abroad, improve global communications, and help 
maintain our political and security interests.  At the domestic level, foreign 
language ability helps teachers, health care providers, law enforcement 
personnel, and others who work with non-English speakers to do their jobs more 
effectively. (p. 32) 
Some other benefits to the introduction of foreign language at the elementary 
school level are positive attitude toward diversity, increased flexibility in thinking, 
greater sensitivity to language, a better ear for listening and pronunciation, and better 
understanding of their native language (Chmelynski, 1997).  
The students at the elementary level also may be less aware of peer pressure and 
what may happen if a mistake is made in the classroom.  Elementary school students 
may be more willing to express themselves without worrying about others’ comments.  
Kathleen Riva, a fourth and fifth grade teacher Spanish teacher at Pond Cave 
Elementary School in Maine states, “Little children usually don’t have the problems 
with self-consciousness that can keep adolescents from feeling comfortable saying  
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unfamiliar sounds and words” (as cited in Chmelynski, 1997, p. 1).  It is important for 
students to feel relaxed and uninhibited in their learning environment. 
There are cognitive benefits for those that acquire a second language at the 
elementary level.  Some research suggests students who receive language instruction 
are more creative and better at solving complex problems.  Other studies have 
suggested that the students with two languages outperform the one-language students 
on verbal and nonverbal testing.  This research also suggests that the additional 
language may increase the intellectual flexibility of the students (Marcos, 1998). 
The present and future academic benefits for those students that learn a second 
language at the elementary level are important.  Parents and educators may have 
concerns of the effects of the acquisition of a second language at such an early age.  
However, several studies suggest the opposite will happen.  Marcos (1998) wrote, 
“…a recent study of the reading ability of 134 four- and five-year-old children 
found that bilingual children understood better than monolingual children the 
general symbolic representation of print.  Another study analyzed achievement 
test data of students who had participated for five years in immersion-the most 
intensive type of foreign language program.  The study concluded that those 
students scored as well as or better than all comparison groups on achievement 
test and that they remained high academic achievers throughout their schooling. 
(p.24) 
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There are other studies that have shown a positive relationship between foreign 
language and the language arts.  The results of these studies suggest second language 
study helps enhance English and other academic skills.   
Those students who have studied a foreign language have tested higher on college 
entrance exams than those who have not studied a foreign language.  In 1980, 
representative Paul Simon wrote a book titled The Tongue Tied American.  In this 
book he listed some of the many benefits of learning a second language.  He had 
found data from the Academic Testing Program of the College Board that supported 
the study of a foreign language for as many years as possible.  There is a positive 
correlation between the student’s SAT scores and the study of a foreign language.  
There was an increase of the verbal scores of the students for each year of language 
study.  The most interesting data was that those students who had taken four or five 
years of a foreign language scored higher on the verbal section than those students 
who had taken four or five years of any other subject (Simon, 1980).  According to 
Profiles, College-Bound Seniors 1981, a publication of the Admissions Testing 
Program, of 922,919 seniors tested, 13.6 percent had taken no foreign language 
courses.  For this group the mean SAT score on the verbal section of the test was 366; 
on the math section it was 409.  Students who had taken only one year of a foreign 
language had slightly higher SAT scores with 378 on verbal and 416 on math.  There 
was even more of an increase for those with two years of language instruction: 417 on 
the verbal and 463 on the math.  With each additional year of language study, scores  
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became higher, with 504 on the verbal and 535 in the math sections being average for 
students who had five or more years of foreign language study (Morris). 
Other studies in academic success stemming from the integration of foreign 
language in the elementary school have been done in Louisiana and Georgia.  A study 
of 13,200 third- through fifth-graders attending public school in Louisiana was 
revealing. The study demonstrated that regardless of race, gender, or academic level, 
kids taking foreign language classes did better in the English language arts section of 
the Louisiana Basics Skills Tests than students who were not studying a foreign 
language.  A study of third-graders in 18 Georgia grade schools found that kids that 
had foreign language instruction since kindergarten did significantly better in the 
math section of the Iowa Tests of Basics Skills than students with no foreign language 
learning (Dumas, 1999). 
BRAIN RESEARCH AND DEVELOPMENT 
The fact that the brain has a direct correlation to learning is not new to teachers.  
How the teachers interact with the brains of their students has been a mystery.  There 
is still much to learn about the brain, but some technological advances have given 
some scientists the opportunity to see how the brain works in the classroom at times.  
There have been some attempts to put some brain research to use in the 
classroom to get a better understanding of how the students think.  Robert Sylwester 
said, “Teachers basically have a functional understanding of the brain, but they don’t  
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have a biological understanding of the brain. When you start to get a biological 
understanding, you begin to say, ‘Oh, this is why this works’” (as cited in Cohen, 
1995, p. 1).  Brain research will not prove that certain strategies work, they will prove 
why they may work.  Once the teachers have a better understanding of why certain 
strategies and subject areas work at different times in the learning years, more 
progress may be made in the educational system.  
There has been of a lot of media attention focused on the importance of early 
learning experiences on brain development.  There is a window of opportunity that is 
critical to the acquisition of a second language.  At a young age, the brain has a lot of 
plasticity, or the brain’s ability to grow and adapt in response to environmental 
stimuli.  Many researchers see the brain as genetically prepared at birth to learn 
almost anything that may be presented.  A young child’s brain is very similar to a 
computer waiting to be programmed.  There are some functions that are programmed 
in the womb, such as breathing, and a heart beat.  But there are billions of other 
functions that need to be taught and may be taught.  Some of the early functions are 
learning to distinguish faces, master motor skills, and to learn languages.  These 
childhood experiences also are an indicator of the skills that will stay with the 
children for the rest of their lives.  Linguist Susan Curtiss says, 
“The power to learn a language is so great in the young child that it doesn’t seem 
to matter how many languages you throw their way.  They can learn as many as 
you allow them to hear systematically and regularly at the same time.  Children  
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just have this capacity.  Their brain is just ripe to do this…there doesn’t seem to 
be any detriment to…develop(ing) several languages at the same time. (as cited 
in Language Learning and Developing Brain, 1998,  p. 17) 
Some of the plasticity of the brain is lost throughout life as the brain changes 
according to life experience.  By the time the child reaches puberty, the brain has 
become less plastic and more difficult to restructure itself.  Wayne Cowart, a 
linguistics professor at the University of Southern Maine, reinforces another benefit 
for the best time for learning a second language.  Cowart found that “Somewhere 
around the age of puberty, people’s ability to easily acquire a new language declines” 
(as cited in Chmelynski, 1997, p. 1).  The brain becomes rigid and cannot develop 
richly and normally any real cognitive system, including language.  This does not 
mean that a language cannot be learned later in life.  Because the management of 
language acquisition at an older age may take place in a different area of the brain, the 
job is much harder.  Joy Hirsch, Ph.D., a neuroscience professor at Cornell University 
Medical College in New York City says, “When a kid learns a second language early 
on…they tend to manage both native and second language form the same location in 
the brain.  Kids who learn later-as teenagers, for example-seem to mange their second 
language from a different and separate location in the brain” (as cited in Dumas, 1999, 
p. 74).  The task now involves learning the rules of grammar, translating, reading, and 
trying to develop language-learning strategies.  There has to be a motivational or 
necessity factor for the language to be learned.  The language acquisition of those  
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who try to learn a second language does not exactly turn off, but rather becomes 
highly structured.  It forces the mind to force new sounds through the linguistic maps 
or filters that we developed at a very young age.  
For example, the filters that American and Japanese adults use while listening to 
the same R/L sounds are quite different.  The American hears all the R’s in a group 
and all the L’s in a group.  The Japanese, even after speaking English for many years 
as an adult, hear the sounds in a single group and struggles with the pronunciation.  
The chances that the speaker will ever achieve proficiency or speak like a native 
speaker are very slim. 
Dr. George Bush, an assistant professor of psychiatry at Harvard Medical School 
and a specialist in brain mapping, has done research of the acquisition of a secondary 
language at a young age.  According to Bush, 
“From infancy to age 6 or 7, there is a great deal of neurogenesis-the 
development of new connections-going on in the brain.  A child’s brain is 
shaped by his experiences-what he sees, hears, and touches.  When it’s exposed 
to the sounds of a second language, the brain of a young child will actually grow 
connections that make a new language easy to learn. (as cited in Dumas, 1999, p. 
74)   
The understanding that brain activities are linked by neurons that perform many 
activities at once may suggest that the educational process should be more advanced  
   
                              15 
at the elementary level.  Renate Caine, coauthor of Making Connections: Teaching 
and the Human Brain, is quoted in an article written by Philip Cohen (1995).  The  
complexity of the brain’s learning means that educators should “…orchestrate 
complex experiences.  This is where the gap is.  It’s between the holistic or complex 
view of learning, and the more specific, direct-intervention type of approach” (as cited 
in Cohen, 1995, p. 4).   
Although some educators stay focused on the common subjects that have been 
taught for a long time in hopes that the students will accumulate facts and skills, 
Caine disagrees in this method.  She believes that the complex method is more 
effective and more useful in the educational process.  “That means that the children 
have hands-on experience.  They have the potential to engage in dialogue with other 
people.  They have the opportunity to express something orally, the opportunity to 
express something in written form, the opportunity to touch, to recreate” (Cohen, 
1995).  The idea of the integration of language at the elementary level is not to teach 
the grammar rules but to get the students actively involved in using the second 
language from the beginning.  With the integration of foreign language at the 
elementary level, the students may have more opportunities to have a part in the 
complex thinking processes needed that are supported by Caine.  Kevin Swick, an 
expert on early childhood development finds that children need a variety of activities 
to jump-start their cognitive abilities.  He says, “What the brain wants is a lot of 
experiences with the world, combined with language in an evolving manner.   
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Language and experiences are connected together” (as cited in Patterson, 1996, p. 
B9).  The curriculum processes that have been hung on to for many years may need to 
be changed.   
There has been a long debate on whether learning a second language at a young 
age hinders the acquisition of the native language.  According to a study presented at 
an American neuroscience conference, learning a second language does not slow 
language development in children.  The study completed by the Dartmouth 
Department of Psychological and Brain Science looked at kids that had been exposed 
to different combinations of languages at different ages and settings.  Professor Laura-
Ann Petitto and her associates ”…found that if children are exposed to two languages 
from a very early age, they will essentially grow as if there were two mono-linguals 
housed in the brain.  This will occur without any of the dreaded “language 
contamination’ often attributed to early bilingual exposure” (News in Science, 2002).  
The end result of the study showed that the later the child started the acquisition of the 
second language; the student was less likely the student was to master the language. 
FUTURE FINANCIAL/BUSINESS ADVANTAGES 
“It is only by getting into the elementary schools and encouraging language 
study that we will dramatically and permanently change the proportions of students 
studying languages in college and eventually have a real impact in the international 
marketplace”(National Network for Early Language Learning). 
         Senator Paul Simon 
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 Senator Simon has been an advocate for the instruction of foreign language at 
the elementary level to enhance American business with other countries.  In his 
aforementioned book, The Tongue Tied American, he pointed out the following facts.   
The study and knowledge of a foreign language plays a great deal in the U.S. 
economy because:  
-Each year, 200,000 Americans lose out on jobs with business because they do  
not  know another language. 
-Additionally, one third of all the corporations in the U.S are either owned or 
based abroad. 
-One out of every six production jobs in the U.S. depends on foreign trade. 
-One half of the top profit making companies on Fortune magazine’s “500”list 
are foreign controlled. 
-The U.S. government employs 30,000 people with working knowledge of a 
foreign language. 
-Four out of five new jobs in the United States are created as result of foreign 
trade. 
-U.S. airlines have difficulty finding personnel with foreign language skills. 
-The majority of American employers, according to a national survey, consider 
the command of a foreign language a useful skill. 
-Twenty million foreigners travel annually to the U.S. and expect foreign 
language skills from Americans.  They spend $8 billion in the U.S. 
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-The U.S. is the third largest speaking country in the world. 
-Fifty percent of all jobs for the 21st century have not been created yet.  What is    
known is that communication will be central to the majority of these jobs. 
-The Hispanic workforce will increase by 25 percent by the year 2010.  The 
Asian workforce will increase by 50 percent.  Managers who know how to 
communicate with these workforces will have an edge in employment.  
Minorities will move up the corporate ladder within the next 10 years.    
The United States is no longer the leader in the global economy that it once was.  
The economic well being of the United States now rests in the hands of many other 
countries.  Many large companies in the United States now rest their hopes for 
economics success on the ability to attract global customers.  It is true that English 
does dominate the international business world, but bilingual employees/salespeople 
do have an advantage over monolinguals.  There are incentives for future employees 
to learn languages such as Spanish and Chinese, the major world economic centers.  
If an employee knows the language of the prospective customer, there will be a 
distinct advantage.  The knowledge of the culture will also be very important to the 
potential business relationship.  If there is an understanding of the belief and value 
system of the customer, the business will go smoother.  Research shows that 
bilingual societies have a distinct advantage over monolingual societies in 
international business (Halliwell, 1999).  The economic success of the United States  
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will depend on the ability of its workers to understand the information about the 
current or coming changes in foreign economies. 
In the many service jobs that are available in the United States, many Americans 
need to interact with others that do not know English.  Research shows that in the 
service industries, more than half of United States professionals working in a 
multicultural environment are not prepared to do so linguistically (Lena & Reason 
Moll, 2000).  Language competence is important because not everyone in the world 
speaks English, much to the dismay of many Americans.  A survey in Europe found 
that only 41 percent of Europeans speak English in addition to their native language. 
According to an alumni survey conducted at Thunderbird, the American 
Graduate School of International Management, one of the most important skills that 
can be learned is the mastery of a foreign language.  The majority of the respondents 
gained a competitive edge over their competition because of their language skills or 
cultural knowledge.   
Dr. Christine Grosse of the Thunderbird school conducted an online survey of 
alumni from the classes 1970-2002.  Of the 581 alumni that responded, 82 percent 
said that they received a competitive edge in their careers because of their foreign 
language skills.  89 percent of the respondents also reported benefiting from the 
knowledge of other cultures.  The alumni reported that language knowledge was often 
a critical factor in the hiring decision and added more opportunity for job growth.  64  
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percent of the respondents reported earning salaries ranging from $75,000-$200,000 
or more. 
The survey also found that many spent a significant amount of time engaged in 
international business, and over half said the career advantage they gained from the 
language training was significant.  Another quarter of the respondents reported 
receiving some advantage in their present job or at some point in their career because 
of the language knowledge.  Eighty-nine percent of the respondents said that their 
knowledge of a foreign culture had helped them to feel comfortable and function 
better in another country, gain respect and credibility, understand the business 
environment of the country better, negotiate more successfully, and there were less 
miscommunications.  Those that considered themselves fluent were more successful 
in their international business than those that only knew a few words (Coffroth, 2003).   
Dr. Grosse had this to add about language acquisition and proficiency and how it 
relates to business success. 
“Aside from the increased chances for success in global business and career 
advancement opportunities, many survey respondents talked about the personal 
fulfillment gained by learning another language.  An Arabic proverb says 
learning another language is like gaining another soul, and many people 
reflected this personal and spiritual growth in their responses. While the 581 
respondents are an atypical group, the study points out the important link 
between language training and cultural and business success.  This study is 
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compelling evidence that fluency in more than one language is a strong indicator 
for success in our global society. (as cited in Coffroth, 2003, p. 29)   
The most language acquisition possible at an early age may lead to the success 
enjoyed by the alumni of Thunderbird. 
CULTURE AND BEING A GLOBAL CITIZEN 
The learning of cultures from around the world is important to the total realm of 
education at the elementary level.  Children need to be taught not to have biases 
against others just because they do not live the same lifestyle.  Many Americans need 
to steer away from the idea that the others in the world should adapt to our language 
and culture.  Pride in a culture can easily slip into arrogance.  The understanding of 
other cultures comes from the understanding of the language.  Without the 
understanding of the cultures, the use of the language may be irrelevant.  Former 
Secretary of State John Foster Dulles said the following: 
“It is not possible to understand what is in the minds of other people without 
understanding their language, and without understanding their language it is 
impossible to be sure that they understand what is in our minds.  Each language, 
including our own, is a delicate precision tool of immense potential value. 
(Simon, 1980, p. 66)  
It is one of the odd quirks in our society that it is okay to plead ignorance than to 
actually know something in a foreign language.  Simon refers to a writer in his book 
that calls the United States “a linguistic wasteland” (Simon, 1980, p. 72).  Although  
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the United States has more visitors to the country than any other nation, there are still 
very few informational signs that are in other languages.     
      There may be some explanations for the “linguistic wasteland” that is the United 
States.  The United States is the only nation in which someone may travel over 3,000 
miles and still have one official language.  The United States has not been invaded 
since 1814.  Two oceans and two friendly nations, one of which is English-speaking 
for the most part, surround the United States.  Many of the Americans are friendly and 
may want to communicate with others in their native language, but do not do so.   
A survey conducted in by the University of Michigan’s Survey research Center 
came up with the following regarding foreign languages: 
-Three-quarters of the U.S. population believe languages should be taught at the 
elementary school level 
-More than 45 percent of the population would like to learn a foreign language, 
and 20 percent would like to learn two. 
-Of those who have studied a foreign language at any point, more than three-
fourths felt it worth the effort.  In this group, 15 percent felt that language 
acquisition lead to better awareness and understanding of people from other 
nations; 13.5 percent said it helped them in English, and 11 percent found it 
useful in travel. 
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-Seventy-four percent believe knowing a foreign language would help 
Americans to have a better awareness and understanding of people from other 
nations. 
-Seventy-three percent expect that their children will have the opportunity to use 
a foreign language (Simon, 1980, p. 73). 
Although the numbers are not at 100 percent for all areas of foreign language 
surveyed, there is a definite interest in foreign language education.  The United States 
may want to lose the title of “linguistic wasteland”. 
If there are foreign language programs at the elementary school levels, the 
students will have the opportunity to learn about other cultures.  According to 
Christine Brown, the director of foreign languages for public school in Glastonbury, 
Connecticut, the elementary students will be able to understand how others live.  
Because the language program is started in the first grade, the students will have more 
opportunity and ample time to learn about new cultures (Dumas, 1999).  When the 
students learn the second language, they will understand the idea that there are 
different ways of looking at different situations.  The study of a second language and 
culture may be an important way for the students to obtain an intercultural perspective 
while they are still open to new ideas.  The students eagerly receive information 
received at a young age.  With the increased interest, children have more freedom to 
explore the values and perceptions of the world.  The students will not be restricted to 
one narrow view or scope of life in other areas of the world. 
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Because of the shortage of foreign language teachers, there are some states that 
are going to a teacher exchange with other countries to fill the positions.  An 
exchange program in Missouri has brought two teachers from Mexico to Sparta, 
Missouri for language and culture instruction.  The U.S. Department of Education 
noted in a recent report that the number of Spanish teachers in Missouri has dropped.  
Licensure renewals in French and German also dropped.   
The kids are excited to have a native speaker in their classroom and teaching the 
true-life culture of the Mexicans.  Judith Martinez came from Mexico as one of the 
exchange teachers and feels it is important for both cultures to intermingle.  Martinez 
said, “It’s important for both countries to know each other because of (different) 
cultures.  It makes you more tolerant” (Wilson, 2002).  Martinez is one of two 
Mexicans in Sparta exposing the kids of this rural town to new horizons.  Besides 
teaching language in her classes, she teaches cooking, holiday traditions, handicrafts, 
and some brief history.  Besides teaching Spanish, Martinez also handles the French 
and world cultures in general.  While Martinez is able to teach many cultures, the 
United States may have citizens that struggle with just one culture. 
The events of September 11th, 2001 have brought national attention to America’s 
lack of language readiness as a threat to the well being of the nation.  The nation 
needs more of a global attitude to make sure something like 9/11 does not happen 
again.  The levels of language proficiency that have been adequate in the past may not 
be enough today.  Osama Bin Laden’s men were able to succeed in the attacks  
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because the government did not have enough personnel with training in Arabic.  The 
Federal Bureau of Investigation, Central Intelligence Agency, and the Pentagon were 
not able to find enough people to listen to tapped phones of Taliban officials in New  
York City (Peterson, 2002).  The idea that by just having more bilinguals could have 
stopped the attacks is amazing.  Just a week after the 9/11 attacks, the Federal Bureau 
of Investigation had placed advertisements offering $38 an hour to translators of 
Arabic (Baron, 2001).  FBI Director Robert Mueller went as far as to add an 800 
number for applicants (Simon, 2001).  While bilingualism is widespread in 
Afghanistan, it is not in the United States.  The United States government should not 
have to place help wanted ads for translators.   
Even the F.B.I. now acknowledges that before the attack on the World Trade 
Center in 1993, the bureau had plenty of tapes, notebooks, and phone taps that may 
have provided some warnings.  The problem was they were not able to decipher the 
information because they were in Arabic.  The global attitude is not valued in the 
American culture as it is in other areas of the world.  Other countries see the 
importance of bilingualism. 
Blaming the attacks of the World Trade Center on the federal law enforcers 
would be too easy.  The problem of the monolingual society that many in the United 
States enjoy is what should take the fall for the attacks.  Because of these attacks, the 
Unites States should be more sensitive to the rest of the world.  Terrorism is not the  
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only reason to start learning a foreign language, but the difficulties faced by the 
officers really undermines the real problem.  Peterson writes, 
“One solution might be to start requiring foreign-language instruction in 
elementary schools, as is common in nations like the Netherlands, Sweden, and  
Denmark.  In the U.S., it usually starts at the age of 14, which is dopey because 
young children can learn languages far more easily than teenagers and adults 
can. (Peterson, 2002) 
The teaching of foreign language at the elementary level should not be taken as a 
threat to the culture of the American citizen, but rather a chance at understand the true 
benefits of globalization. 
As Peterson wrote in his article, there are a lot of countries that offer or even 
require foreign language instruction at the elementary level.  These nations may be 
often the leaders in education, business, and do not have as many problems with 
terrorism.  The following selected countries have these requirements for their 
students: 
 
Afghanistan English, French, and German are required starting in 
elementary school. 
Argentina- The elementary system is divided into two categories, and in 
one, a foreign language is required starting in the third grade.  
High schools require a language in all five years.  
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 Australia Some public schools have foreign language, most do not. 
Belgium Foreign languages are compulsory in some areas from third 
grade on. 
Brazil There are almost no foreign languages taught at the elementary 
schools. 
Cameroon French and English are required from elementary school 
through the university level. 
China Foreign languages are stressed.  In urban areas, three years of 
primary instruction and five years of middle school are 
provided. 
Denmark Starting in the fifth grade, six years of a foreign language are 
required. 
France Sixth grade through secondary school, one foreign language is 
required. From ninth grade on, a second language is required. 
Great Britain About 5 percent studies a foreign language in elementary  
   schools. 
 Honduras Five years of a foreign language are required. 
India All students are required to study two languages other than the 
mother tongue. 
Italy  Foreign language are required in high school, optional at the  
   elementary and university levels. 
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Japan Although foreign language is not technically required, more 
than 80 percent of Japanese students take foreign languages at 
the age of twelve.  
Kuwait In grades five through ten, eight forty-minute classes a week in 
English are required. 
Malaysia Foreign language is required from first grade or fourth grade,  
   depending on the area of the country. 
      South Africa Every elementary school child is required to learn at least two 
   languages. 
Sweden By graduation from secondary school, students have at least 
nine years of English. 
 Tunisia French is required in elementary school, and a second foreign  
   language is required in high school.  
(Simon, 1980, pp. 78-89) 
Language learning can keep a nation together, and the lack of it may prove 
catastrophic.  In Africa, the learning of another language may determine the future of 
a country.  Language learning allows a country to influence or be influenced by 
another country.  If the scientific, technical, and administrative personnel do not learn 
the languages of the world, their underdeveloped economies may not advance.  The 
language barrier is more of a problem in African nations that have more than 100 
tribal languages.  As evident in the abbreviated country list, there are problems in  
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foreign language study in other countries as well.  Integrating foreign language into 
the elementary schools is a scary process for many, but it should not be that way.  It is 
evident that each country needs some sort of language policy to benefit their citizens. 
GOVERNMENTAL VIEW 
  The government has become very concerned with the foreign language crisis as 
well.  On March 5, 2002, the House/Senate International Education Study Group and 
Joint National Committee for Languages co-hosted a briefing on language and 
national security.    Representative Sam Farr of California opened the briefing by 
addressing national language policies.  He “emphasized the importance of funding 
language programs at the elementary and secondary education levels” (Wierzbcki, 
2002).  This briefing was held at a time that the Administration considered cutting 
programs such as the Foreign Language Assistance Act.  The need for funds that are 
targeted to fund quality foreign language programs are important to the future of the 
United States. 
One week later, March 12, 2002, the Senate Subcommittee on International 
Security, Proliferation, and Federal Services held a hearing regarding “Critical Skills 
for National Homeland Security Federal Workforce Act (S. 1800).  This hearing was 
mainly about the role that foreign language plays in national security and stressed the 
importance of a workforce that meets the demands of the 21st century. 
Bill S. 1800 aims to alleviate some of the pressures associated with the hiring of 
qualified personnel for government positions.  Now, many qualified personnel are  
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going to jobs in the private sector because of the higher salaries and more opportunity 
for career advancement.  The bill also hopes to “provide the resources, accountability,  
and flexibility to meet the national security educational needs of the United States” 
(Wierzbcki, 2002).   
Lee Hamilton, Director of the Woodrow Wilson Center for International 
Scholars and Former Members of House of Representatives, was very concerned with 
the education that is being provided to the children of the United States.  During his 
remarks regarding bill S. 1800, he also make mention of bill S. 1799 (The Homeland 
Security Education Act).  He “strongly supports S. 1799’s efforts to strengthen and 
promote the study of science, math, and foreign languages in elementary and 
secondary schools” (as cited in Wierzbcki, 2002, p.1). 
 Bruce Sundlun, the former governor of Rhode Island, member of the 
National Security Education Board, and current professor had this to say about the 
state of languages in the United States: 
“…the United States is the only country in the world that waits to seriously teach 
foreign language until college or later.  Yet the best time to learn languages is 
childhood; youngsters learn languages faster and more thoroughly than adults, 
including the proper accent.  Americans’ resistance to teaching foreign 
languages in elementary schools is not unrelated to the almost vehement drive to 
eliminate bilingual education from the schools. (Sundlun, 2003, p. 1) 
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There are not many other countries that have as much of a diverse population as the 
United States.  The United States needs to get off the campaign of, “This is the United 
States and everyone should speak English”.  The government needs employees  
and military personnel that are able to communicate fluently and without accents to 
keep the peace in the United States and abroad. 
ELEMENTARY FOREIGN LANGUAGE PROGRAMS 
As mentioned in Chapter One of this study, there are three main types of foreign 
language programs at the elementary level.  The immersion program has a bilingual 
teacher who teaches all subjects and conducts classroom activities in the target 
language.  FLES is a program that aims to give the students a foundation in the 
second language.  The students meet with a foreign language teacher for a minimum 
of 75 minutes per week.  The FLEX program offers the students a chance to sample 
two to three languages over a week, year, or the duration of the elementary years.   
The FLEX program has three main broad classifications of programs that are 
used in the United States: General language, language potpourri, and single language 
offering.  General language classes teach basic language concepts and language 
families and the relationship to one another.  There is not one specific language taught 
in the general language classes.  The languages could be computer, Romance, 
Germanic, sign, etc.  The idea is to enable the students to obtain general knowledge 
and ready the students for future language learning. 
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Language potpourri courses offer different languages to study for a short time 
period.  The student may study French, Spanish, and German three weeks at a time.  
The students will learn basic phrases and culture about the languages.  With the help 
of the three week study session, the students will be have a better idea of what  
language they would like to study later in their academic careers.  The students may 
achieve a slight degree of proficiency, but none is expected. 
The single language offering provides very limited exposure to one language that 
the students may later choose to study in secondary schooling.  The student may 
achieve more proficiency than in the potpourri classes, but not much is expected.  If 
the students were to meet twice a week, there would be more proficiency (Curtain & 
Pesola, 1994). 
The different levels of commitment throughout the United States are interesting.  
One would think there would be a common ground for education among the states.  
Different states have different ideas where there money should be spent.  Some may 
feel it is necessary to pave the highways and pay government officials high salaries 
while others may spend more money on education.  In 1997, the Center for Applied 
Linguistics (CAL) received funding from the United States Department of Education 
to conduct a survey among elementary and secondary schools.  The survey was 
conducted to gain a better understanding of patterns and shifts in enrollment, 
languages, and programs offered, curriculum, teaching methodologies, teacher  
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qualifications and training, and reactions to reform issues.  The Center also completed 
a similar survey in 1987.  
 The survey was given to a randomly selected group of principals at 
approximately six percent of the public and private schools in the United States.  
1,534 elementary schools reported back to the Center.  The goals of the survey were 
to: provide a national portrait of foreign language education at the elementary level 
and produce information about foreign language education in each state. 
In the past decade, the teaching of foreign language at the elementary level had 
increased by nearly 10 percent.  In 1987, roughly one in five (22%) elementary 
schools were offering a second language.  In 1997, 31% of the elementary schools 
surveyed had been teaching a second language. In 1997, over 4 million elementary 
students (out of 27.1 million) were enrolled in foreign language courses.  Over 2.5 
million were public schools students and 1.5 million were enrolled in private schools.  
In the public elementary schools that offered a foreign language, approximately half 
of the students were able to take the class.  Just because a school offers the foreign 
language does not mean every student is able to take that language. 
The two most common languages taught in public and private schools continue 
to be Spanish and French.  Spanish has increased from 68% in 1987 to 79 % in 1997.  
French was not as fortunate as it went from 41% in 1987 to 27% in 1997.  There has 
been some change in the instruction of Italian, Japanese, Russian, and sign language.  
These languages went up or down a few percentage points. 
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Of the one-third of elementary schools that offered a second language, 79% 
provided programs that had the goal of introductory exposure to the students.  21% of 
the schools offered programs that wanted the students to achieve overall proficiency.  
This means that only 7% percent of all elementary schools offered programs that 
encouraged proficiency as set in the National Standards for Foreign Language 
Learning (Foreign Language Instruction in the United States, 2003). 
The scheduling of the classes did not change much as 89% of 1987 classes met 
during the school compared to 92% in 1997.  More than 75% of the schools with 
foreign language offered the class(es) throughout the entire school year.  The other 
schools offered the class(es) anytime from two to twenty weeks.  The funding for 
these programs was taken care of by the respective districts, as was the curriculum 
planning.  The teachers of the classes developed the curriculum of the second 
language programs. 
The types of materials used by the instructors have stayed the same from survey 
to survey.  The teachers and students prefer to use teacher-made materials, audio-
visual materials, and commercially published textbooks/workbooks.  Literature and 
materials from the second language were used in 7 out of 10 schools.  The use of 
computers had increased from 14% in 1987 to 41% in 1997.  The teachers use   
different assessment methods such as: authentic activities, oral proficiency interviews, 
translation exercises, student portfolios, student self-assessment, and others. 
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There were an average of 2 foreign language teachers at the public and private 
elementary schools surveyed.  Out of the elementary schools, almost half (46%) 
reported that one or even more of their elementary foreign language teachers were a 
native speaker of the language taught. Because many states are lenient on licensure 
for elementary foreign language teachers, many are not certified to teach the 
languages.  Only 19% of the teachers were actually certified to teach foreign language 
at the elementary level.     
The major issues of foreign language programs are the same in 1997 as they 
were in the 1987.  There are not enough certified teachers, not enough training 
available, inadequate sequencing to the secondary level, and lack of funds.  With the 
increase of students interested in foreign languages, there is also a concern about 
teacher/student ratio (Foreign Language Instruction in the United States, 2003) 
What can be made from this survey?  There is an obvious excitement for the 
learning of languages at a young level.  The foreign language standards that were set 
forth in 1996 need to recognized as followed by school boards.  The students want to 
learn and the parents want them to learn the foreign languages.  Strong foreign 
language programs are still the exception in the United States, not the rule.  There 
needs to be more language programs that will use the long-term benefits of language 
study. 
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Parents in Florida are so excited to have their young children learn a second 
language that they take their kids to school early for language lessons.  At Bay Vista 
Fundamental School in St. Petersburg, parents pay $3.25 a week for the early morning 
language sessions.  Because a second language is a luxury at most schools in the St. 
Petersburg, parents have found creative ways to get the instruction for their kids.  The 
parents have hired the teacher, not the school district.  At Ridgecrest Elementary 
School in Largo, a group had a fund-raiser to buy materials and equipment for their  
early morning language class.  They even have some Spanish-speaking parents come 
in during the school day to reinforce the skills have learned in the morning (Fields, 
2002).                                
In North Carolina, one of the 9 states that require foreign language at the 
elementary level, a statewide initiative is implementing a K-12 language program in 
all 117 of the state’s districts.  The project, called “VISION 2010: A Plan for Model 
Foreign Language Programs in the North Carolina Public Schools, came about 
because of the efforts of the Foreign Language Association of North Carolina and 
leaders of business, higher education, parents, and other community leaders.  Each 
district will designate a feeder program of one or two elementary schools, a middle 
school, and a high school for the languages.  After the initial year, the plan is to 
expand the program to all schools in the district.  With the financial support of a  
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foundation, the state will eventually have model foreign language programs in all 
districts (Hodges). 
In 1999, in the state of Wyoming, state government officials mandated the 
teaching of elementary language by the fall of 2002.  The state received a grant of 
$340,885 to start programs in three districts that will involve four different models.  
Parents, teachers, school board members, and administrators will then have a chance 
to analyze the models and see what will work best for the state of Wyoming.  As of 
2001, Wyoming was the only state to have established a set of models.  The state 
foreign language standards were written by teachers, parents, students, and college 
and university professors (Luckett, 2001). 
Although foreign language programs are not the norm in all states, many state 
education agencies may offer incentives to those school districts that offer language at 
an early age.  The benefits are have been well documented and will help improve the 
scores of the state on the annual testing process.  Not only will the students benefit 
academically, they may also obtain the proficiency in the second or maybe even third 
language that will help them later in life.  It has never been more important than now 
to begin a foreign language program at the elementary level. 
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CHALLENGES OF AN ELMENTARY FOREIGN LANGUAGE PROGRAM                          
      There are some disadvantages to trying to implement a foreign language 
program into an elementary school.  Some of the major obstacles for implementation 
are: poor language instruction/ bad experiences for the students, a lack of resources 
for elementary programs, budget cuts, and a shortage of teachers for early language 
programs.  
Poor language instruction and a lack of resources at the elementary level may 
lead to bad experiences for the students and lead them to believe languages are not 
important.  If a student struggles because of poor instruction, the student will not see 
the long-term benefits of the instruction.  Once frustration sets in, the student will give 
up on the second language.  During the first years of instruction, the habits of 
accuracy will be secured.  A student who passes through a program with bad 
instruction or poor resources may find the path to proficiency severely hampered. 
 Inferior ear training is one of the bad habits that may be learned through poor 
instruction or materials.  The student may become unaware of many foreign sounds, 
and then replaces them with absurd sounds that make no sense in the language.  If the 
student is not using the proper listening techniques, they will rely on their eye skills.  
In other languages, words are not always pronounced as you see them.  The letters 
have to be pronounced in a certain manner to be correct.  When the student struggles  
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auditorally, the student will read the word as if it was English.  Once this sets in, the 
student may refuse to learn the language by means of audition (Palmer, 1964).   
 Another disadvantage of having foreign language in the elementary school, but 
with poor instruction or poor materials is that the student may not learn the language 
as a whole entity.  If the student is taught to learn the language word by word instead 
of making associations, the student will struggle.  There is no possible way the student 
will be able to memorize every word in the new language.  If he tries, he will have 
formed the habit of deliberately avoiding the natural process, which will enable him to 
make progress (Palmer, 1964). 
There may be a lack of resources available to the teachers or school district to 
teach the second language because of budget cuts.  If the teacher is unable to properly 
teach the subject, the school may not allow the teacher to begin instruction.  If a 
school board will spend money on an academic program, the money will probably be 
spent on programs in which the school is tested.  Or if the school district has been 
doing well on the state tests, they will see no need to put the money into the new 
program.  Many board members may have the attitude of “If it ain’t broke, don’t fix 
it”.  Why would a school put money into a program that it does not get tested in?  The 
school board may not want to add another elective class to an already crowded 
academic day. 
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Because of the lack of stress on foreign language programs, there have not been 
as many university or college students going into the field of foreign language 
instruction.  There is a shortage of teachers for many languages around the nation.  If 
there are qualified language instructors, they may be getting jobs in the private sector 
that pay more and have more benefits.  If a school district decides to add a foreign 
language program at the elementary level, there may some difficulty finding a teacher 
with the qualifications needed to job well. This disadvantage alone may be the largest 
hurdle in starting a foreign language program at the elementary level. 
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Chapter 3 
 
Summary, Critique, and Recommendations 
 
Introduction 
 Chapter Three reviews the purpose of the study and summarizes the 
information contained in the review of literature in Chapter Two of this study.  The 
critique is based on the information in Chapter Two.  The researcher concludes 
Chapter Three with recommendations for the teaching of foreign language at the 
elementary school level.  These recommendations will be given to the Medford Area 
School District Administrator, Medford School Board, and other language teachers in 
the Medford School District. 
Summary 
The purpose of the study was to examine literature pertaining to the teaching of 
foreign language at the elementary school level.  There are many future educational, 
business, national safety, and social benefits because of the instruction of foreign 
language at the elementary school level.  The brain is more elastic and open to new 
learning at a young age. Many students who have had foreign language at the 
elementary school level and continued through high school have tested higher on SAT 
exams than those who have not.  Businessmen and businesswomen with foreign 
language training have achieved higher in their careers than those who have not had 
the training.  Government agencies are looking for employees that are fluent in other 
languages.  The government realizes that starting language instruction at the high  
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school will not produce foreign language speakers without American accents and 
proficient translators. 
Different nations around the world have different language requirements for their 
students.  Many offer or require the learning of a second language beginning with the 
elementary level.  The United States has no such requirement.  
There are three main programs that are used to teach foreign languages at the 
elementary school level.  They include Foreign Language in the Elementary School 
(FLES), Foreign Language Experience or Exploratory (FLEX), and Immersion.  
There has been an increase in foreign language programs at the elementary school 
level in the United States from 1987 to 1997.  The number of FLES programs has 
dropped while the number of FLEX programs has increased.  More immersion and 
more intensive FLES programs have become more common.   
There are some challenges to having a foreign language at the elementary school 
level.  Poor language instruction, a lack of quality resources for programs, budget 
cuts, and a shortage of qualified teachers for early language programs may have an 
impact in the implementation of a quality and worthwhile program. 
Critique 
If education is a means to prepare children for the world and their future in the 
world, then the educational system is obligated to provide the best available training 
to the children.  Foreign language instruction at the elementary level will give  
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students the tools to understand the global challenges that will arise in the 21st 
century. 
Although there may be different reasons that school districts may use for the 
absence of foreign language at the elementary level, there are obvious benefits to the 
students and district.  Many districts are concerned about the state testing results in 
the four major content areas.  Since the learning of a foreign language at a young age 
has been proven to increase test scores, that instruction needs to be seen as important 
for these state tests.  If the school districts are looking for different ways to raise test 
scores, why not try a proven method? 
If the school districts want to implement foreign language programs at the 
elementary level, every effort to make a quality program needs to be considered.  
There needs to be a foreign language teacher, or at the very least an interactive video 
program that the elementary teacher may use in the classroom.  If the video system 
were used, the school district would be able to provide training during the inservice 
time before the beginning of the school year.  There is minimal risk in trying to teach 
students a new content area that has been proven to improve the overall lives of the 
students. 
Recommendations 
The results of the review of literature in this study have led the researcher to the 
following recommendations for the School District of Medford: 
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1.   To disseminate information to the parents of the elementary students 
regarding the benefits of teaching foreign language at the elementary level.  After the  
    dissemination of information, survey the parents of the students at Medford 
Area Elementary School and Stetsonville Elementary School to see if there is interest 
on the topic. 
2  .To investigate how other area and state schools have the ability to offer foreign 
language at the elementary level even though there are budget reductions. 
3.  To include a foreign language class taught by a professional for the following 
grade levels and time lengths: 
Kindergarten-20 minutes/ twice each week 
1st grade-30 minutes/ twice each week 
2nd grade-30 minutes/ twice each week 
3rd grade-40 minutes/ twice each week 
4th grade-40 minutes/ twice each week 
 5th grade-1 school period/ twice in a six-day cycle 
 If this is not feasible, use the One World program that has been successful in 
the Enid, Oklahoma school district.  The school district uses a video program that 
allows the students roughly one hour of instruction each week.  The cost of the 
program is $1,000-$1,500 for each grade level for the school year.  The added foreign 
language time for the students will also add much needed preparation time for the 
elementary teachers. 
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4.  To seek grants that are available to start foreign language programs at the 
elementary level.          
5.  To use the professional language teachers in the district as a resource for ideas 
that may help the implementation of a foreign language program at the elementary 
level. 
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